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ABSTRACT
The purpose of this study was to determine if there was a relationship between the
learning environment and student achievement and behaviour while journaling, and
to learn if a teacher could control these conditions to produce an optimum
environment for students. Incandescent and fluorescent lighting conditions were
examined in the study, along with blue and red colouring. The semi-structured, action
research methodology employed a quantitative analysis of the data with a small (n=
<20) sampling of students over a nine-week period. The participants in the study
were English 10 students from a small northern British Columbia high school. The
literature examined the context of building philosophy, public policy, school and
classroom design, and highlighted the impact of environmental elements on students
and learning. The data indicated that alterations to colour produced greater change
in student responses than changes to lighting alone, and that red colouring, when
combined with incandescent, fluorescent and day light, produced highest
achievement, although student satisfaction and teacher perception levels remained
correspondingly low. The study concluded that red colouring led to increased
distractedness levels for students, and that the teacher could cause measurable
changes to student learning behaviour and achievement by altering the classroom
environment.
Keywords: Classroom design, color, light, environment

INTRODUCTION
The purpose of this paper was to examine the research on principles of architectural design
and the effects of colour and light in the learning environment to determine how public
school teachers can create classrooms that best meet the needs of students in the 21st century.
For many decades, government ministries of education, architects, and public school planners
have been aware that the designed environment of schools is inexorably linked to student
well-being. Within this context, the quality of lighting systems, and the application of
colouring in learning spaces, each contribute to this sensory dialogue between the designed
environment and the student experience. Classroom teachers are like architects and city
planners whose task is to create healthy environments for learning within a context of
community. Every day, teachers debate the level of comfort desired and set out to best
establish these options within the limiting framework of financial constraints, existing
structure, resource deployment, and other political, social, and security dimensions.
Alterations to layout and design in a learning space may result in varying effects to learning,
achievement, motivation, and engagement. Specifically, colour and lighting changes may
lead to improvements in the learning environment, and measurable changes in student
achievement. It is relatively easy to change colouration versus the overall design limitations
of a space. This project examined notions of design, lighting and colour, and tested the
impact of these environmental factors on learning conditions through action research that
produced quantitative data.
www.journals.savap.org.pk

Copyright © 2013 SAVAP International

550

www.savap.org.pk

ISSN-L: 2223-9553, ISSN: 2223-9944

Part-II: Social Sciences and Humanities

Vol. 4 No. 4 July 2013

RESEARCH RATIONALE
More than a century ago, John Dewey, facing classrooms that were industrially modelled and
mechanically void of free spaces for students, loosened and tore the very desks found bolted
to the floor and insisted that such restrictive learning environments would never do (Bowen,
1981). Such an epiphany may again re-conceptualize our learning environments during an
age that is seeing the brick-and-mortar school model dissolve into an iPad and SMART
Board-oriented technology nexus. Before transformative, virtual schools become the
mainstay of everyday learning in public schools across North America, teachers must be
liberated from compromised environments that provide only small opportunities for change.
Efforts to study and improve lighting conditions in classrooms have never been more
necessary in the changing, modern dynamic of technology-driven design. Winterbottom and
Wilkins (2009) noted that finding causality between the environment and student learning
remains difficult due to the ethics of establishing a control group for clinical testing. For this
very reason, action research was employed for this study.
SIGNIFICANCE OF THE STUDY
The purpose of the study was to learn if students responded to changes in lighting and colour
in measurable ways, and to learn if these responses (if any) could be controlled by the teacher
to produce positive effects on student achievement or learning behaviours during journaling
tasks. Specifically, the study sought to learn if either blue or red colouration produced a more
beneficial effect to the learning environment, and to see if students exhibited changes in
responses when writing with either fluorescent, incandescent, daylight, or a combination of
lighting sources. Teachers are inundated daily with the demands of the 21st century workplace
that sees students accommodated in classroom environments that are more suited to a 19th
century mentality of assembly-line production. As learning space design evolves in the 21st
century, notions of experiential and hands-on learning in environments outside of schools
contribute to the decline of the brick-and-mortar school. Through an emerging technological
and political discourse, stakeholders of education are continuously directed by new trends
and ideas to seek answers to a pervading question: what should schools look like to meet the
needs of students? The study poses significant interest to practicing teachers who wish to
make changes to the learning environment that are research-based, because it models an
action-research mode of inquiry that teachers may find useful in their own practice.
THEORETICAL FRAMEWORK
This research presents a background to the fundamentals of design theory as it relates to the
design of public schools, with a focus on the research available that links environmental
conditions to student wellbeing and learning. The research investigates government policy
and the impact of funding levels on the educational landscape, and outlines the evolution of
educational theory and school design since the 1950s and suggests research-based steps for
teachers to improve classroom design. Next, the paper explores design theory as applied to
the school environment and classrooms in particular, and then overviews environmental
factors related to the creation of comfortable learning environments, with a focus on colour
and lighting as they affect classroom conditions and students in public schools. Many
environmental elements affect the learning space, such as acoustical properties, size, ceiling
height, ergonomics, materials used, proximity to exterior sound, temperature control—in
addition to colour and lighting. The research in this paper examined a variety of
environmental elements and concentrated on lighting and colour conditions within the
framework of intelligently designed spaces. The research overwhelmingly reveals that light
and colour, as well as many other environmental factors, impact classroom environments.
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While colour may affect the behaviour of learners, Stone (2001) found that “positive” moods
are frequently generated by environmental conditions, while “negative” moods were more a
product of onerous lesson planning—a finding which implies that uplifting design spaces
may improve satisfaction levels. In summary, the literature review shapes the research on
colour, lighting, and effective school design into a framework of understanding to prepare an
actionable context for the research project. Specific lighting and colouration within a context
of appropriate design can enhance learning conditions, and both subtle and profound changes
to a classroom can affect students. Despite limitations, teachers can employ specific changes
immediately in their classrooms to improve conditions despite fiscal and architectural
impediments.
DESIGN AND METHODOLOGY
This study examined to what degree colouring and lighting in the classroom created
conditions to the extent that learning was best supported. The study pursued answers to the
following research questions:
1.
2.
3.

Did lighting and colouration changes in the classroom affect student achievement?
Was there an optimum colour/lighting combination for classroom-based journaling?
Could teachers control lighting and colour to produce measurable improvement in
student learning?

The study required ten months, from initial approval until submission. During the course of
nine weeks, eighteen observation periods of student journaling activities lasting 30 minutes
each were conducted testing nine distinct lighting and colouration conditions to determine the
effects of lighting and colour on student writing. The environmental conditions were arranged
as follows:
1.
2.
3.
4.
5.
6.
7.
8.
9.

Default colouring with fluorescent (full-spectrum) lighting and daylight (baseline).
Blue colouring with incandescent lighting only.
Default colouring with incandescent lighting only.
Blue colouring with fluorescent (full-spectrum) lighting only.
Red colouring with incandescent, fluorescent, and daylight.
Red colouring with fluorescent (full-spectrum) lighting only.
Default colouring with incandescent and fluorescent lighting only.
Red colouring with incandescent lighting only.
Blue colouring with incandescent and fluorescent lighting, and daylight.

During each test period the sampled group completed two journaling tasks. The data
collection concluded after a nine-week period. Journal entries were assessed using a threepoint rubric, which gauged length of response, topic permeation, and peer editing as
indicators of achievement. At the conclusion of each week, students completed a checklist to
record observations of student activity. Finally, students completed a Likert scale student
survey at the conclusion of each test period to gather individual student data for each of the
environmental conditions. The survey produced quantitative data as a reflection of student
experiences following the conclusion of each environmental change to measure comfort and
suitability of the environment with the task of writing.
Selection Process
The participants involved in this study were fifteen English 10 students from a class size of
27 students. The community supported a blue-collar, trades-based economy of approximately
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3,500 occupants servicing 5,000 occupants overall of varying socio-economic backgrounds.
The majority of students were from an evenly split Aboriginal and Caucasian background.
Fifteen students from the class were selected at random. The small sample was in part due to
a number of outlier students who were completing modified programs, as well as students
whose parents had excluded them from the study. The high school was located in the northern
interior of British Columbia, Canada. Before conducting the study, I collected letters of
information with signed consent forms from parents informing them of the goals and
objectives of the study. Additionally, the school administration was informed of my intention
to conduct the study and granted me written permission, and the school district also provided
written consent for the research to be conducted.
Data Collection and Analysis
This action research project generated quantitative data for analysis. During the eighteen
semi-structured observation periods, in which nine distinct lighting and colour environments
were studied twice per week over nine weeks as outlined above, three pieces of quantitative
data were gathered in this action research project: a journaling rubric, a checklist, and a
Likert-scale student survey, to produce a triangulation of data. Gathered data was triangulated
to produce correlations of student behaviours, teacher observations, and achievement scores.
The data were analyzed using Microsoft Office Excel 2008 for Mac to generate descriptive
data (mean, median, standard deviation, percentage distributions) and comparative graphs
and tables. To analyze and interpret the data, individual questions from the survey and the
checklist were used in correlation with the achievement data from the journaling rubric data,
with the results explained where the data showed either a negative or positive indicator. The
data was categorized according to differing patterns that highlighted overall achievement,
perceived success in a given environment, and perceived comfort. Colour and lighting data
were examined separately, and in combination, insofar as the checklist and student survey
data permitted. Data showing student perceptions were gathered through the 1-5 Likert scale
used in the survey, which indicated agreement levels. All percentages were based on the
median of the raw values and not based on other percentages. The data collected via the
student surveys was transposed onto an Excel spreadsheet. Using Excel, the data was
calculated to find mean, standard deviation, and median scores by student, and by week of the
study, and graphs were generated using the software. Median scores rather than mean scores
for Likert-scale data were reported solely, unless the mean showed further distinction in the
data.
FINDINGS
Students did not express a preference for any particular lighting condition as an isolated
factor during the study. Participants indicated that they were most distracted when red
colouring was introduced to the environment, however no result was found on the question of
which colour and lighting combination most improved concentration or comfort levels when
the median values were examined. The sample reported the lowest self-efficacy levels with
the introduction of blue colouring. When red colouring was combined with all lighting
conditions students scored the highest achievement scores in the study.
Research Question #1: “Did lighting and colouration changes in the classroom affect student
achievement?” was partially confirmed in the study. Students in the study sample,
undoubtedly, were impacted by changes to the environment. The data showed that students
who routinely achieved high marks in writing journal entries were not affected by alterations
to lighting or colouration. This may suggest that for students with a high degree of writing
ability, alterations for lighting and colour produce little or no measurable effect on
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achievement. The inverse possibility—that lower achieving students have the most to gain
from changes in environment—is also a possible conclusion. This may also indicate that
lower-achieving students are more susceptible to distraction than higher achieving students.
The data also showed a surprising result: students can be distracted but also achieve high
scores when journaling.
Research Question #2: “Was there an optimum colour/lighting combination for classroombased journaling?” was at least partially confirmed when “optimum” is defined either in
terms of comfort or in terms of achievement. However, in terms of calculating an optimum
condition for lighting and colouration in the classroom, this study found that there are
multiple ways to define “optimum” and as such, it is difficult to identify one approach.
However, when achievement was the end goal, the study found that red colouring with
fluorescent, daylight, and incandescent lighting, was optimal. Most students also found that
red colouring with fluorescent, incandescent and daylight conditions was distracting. This
finding indicated that the relationship between comfort and achievement scores was inversely
proportional, at least to an extent. This challenged the assumption sometimes espoused by
teachers that blue colouring is better for students, at least in terms of achievement, during
writing tasks.
Research Question #3: “Could teachers control lighting and colour to produce measurable
improvements in student learning?” was confirmed. Students measurably responded to
changes in colouration and/or lighting. Changes to lighting conditions alone produced a
measurably lesser effect on achievement in writing tasks. In particular, three students who
exhibited consistent mastery of writing tasks did not alter in achievement at all despite any
change to lighting or colouration, which suggested that strong writers were not be the
beneficiaries of altered environmental conditions. The research did not find a substantive
relationship between blue colouring and increased comfort levels. As indicated in the
literature of the study, research has shown that blue is calming and red is stimulating
(Sinofsky & Knirck, 1981; Wohlfarth, 1986; Grangaard, 1995; Holzman, 2010). The study
showed that a teacher could alter colouring and lighting and produce measureable changes—
improvements as well as detriments—to both student achievement and student comfort
levels. Students identified both fluorescent lighting and incandescent lighting as equally
suitable, but they did not indicate which source of illumination they favoured most. This
discrepancy suggested that perceived comfort was not the same for teachers as it was for
students.
Unique Contributions
The study found that teachers can control factors in the learning environment, but care must
be taken to ensure the right decisions are made. The data showed that the teacher may not
always correctly judge how students perceive colours in the classroom. In fact, the data
showed a curious inconsistency between the teacher checklist data and the reported student
data on the question of distractedness. The research did not find a correlation between student
and teacher perception of distraction. The study also found that average achievement scores
increased over the baseline (white) conditions, indicating that students prefer pronounced
colouration to a neutral colour palette. The study also found that alterations to colour
produced higher levels of change to student achievement and perception than did changes to
lighting conditions alone. Therefore, it is valuable for teachers to alter the colouration of
environments.
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RECOMMENDATIONS
It is easy to be wrong-headed when altering classroom environments to suit students better.
And yet, the data finds some correlation between creating change in the environment and
achievement scores. To colour learning spaces based upon what emotions these colours
create in us is like “writing poetry based on the knowledge of the alphabet” (Pile and
Friedmann, 1970, p. 52). There are many myths and unsubstantiated claims about the effects
of colouration on the occupants of a space. While it is inadvisable to blindly adjust
environmental conditions in the hope of stumbling upon an optimum condition, teachers
should feel comfortable engaging in action research with their students, and using researchbased approaches to classroom design. A poorly designed learning space is the proverbial
elephant in the room that impacts our students in far-ranging ways that we should both be
knowledgeable of and responsive towards. Colour and lighting choices should be aligned
with learning outcomes to maximize benefit to students. Constructed environments for
learning require balance. Achievement is not always the end goal of schooling—creating the
whole individual who is self-actualizing, empathetic to others, confident, secure, and able to
express who they are without limitation by environments—these, too, are concerns for
educators who seek to foster lifelong learning in students. Teachers can choose from a range
of optimum conditions for journaling depending on the intended outcome – comfort or high
scores.
CONCLUSION
Students may not like changes to their environment, even if these changes improve the
environment. Teachers may choose to optimize conditions without considering this
possibility. Teachers should also be aware of what their learning objectives are with students
when creating environmental conditions. Classroom colouration and lighting decisions should
be research-based, but they must also be a collaborative process wherein the input of students
is incorporated in the design of a learning space in the same way the needs of a client are
integrated into the final design that the architect submits for approval (Imrie and Hall, 2001).
By placing students into the driver’s seat of design, as is the case in the modern PBL
classroom, we retool schools to suit the principal users of the space. Red colouration
appeared to reduce concentration measurably, while seemingly leading to improved
achievement scores. While the data did not suggest with any authority that blue colouring is
more calming than red colouring, blue colouring was shown to be less distracting. As the
brick-and-mortar school concept continues a process of erosion and transformation into the
21st century, the need for designed spaces that respond effectively to diverse, changing
learning styles grows ever prescient.

Copyright © 2013 SAVAP International

www.savap.org.pk

www.journals.savap.org.pk

555

ISSN-L: 2223-9553, ISSN: 2223-9944

Vol. 4 No. 4 July 2013

Academic Research International

REFERENCES
Adams, L. L. (1995). Designing the electronic classroom. New Mexico: New Mexico State
University Library.
Atherton, B. (1980). Adapting spaces for resource-based learning. Council for Educational
Technology.
Ayers, W. (1993). Creating an environment for learning. In To Teach. Teachers College
Press, Columbia University: New York.
Barnard, H. (1970). School architecture. McClintock, J., ed. New York: Teachers College
Press.
Bingler, S. (2002). Community-based school planning: if not now, when? The George Lucas
Educational Foundation (2002). (Re)designing learning environments. Edutopia, Fall,
3-22. Retrieved from ERIC database. (ED472267)
Bowen, J. (1981). The new era in education. In A History of Western Civilization, Vol. 3. (pp.
408-430). USA: St. Martin’s Press.
Burke, K. & Burke-Samide, B. (2004). Required changes in the classroom environment.
Clearing House, 77(6), 236-239. Retrieved from EBSCO database. (13938392)
Butin, D. (2000). Classrooms. Retrieved from ERIC database. (ED472265)
Caine, R. N., Caine, G., McClintic, C. & Klimek, K. J. (2009). 12 brain/mind learning
principles in action. Thousand Oaks, California: Corwin Press.
Caudill, W. W. (1954). Toward better school design. New York: FW Dodge Corporation.
Curtis, D. (2002). How one large high school divided itself into ‘neighborhoods.’ The George
Lucas Educational Foundation (2002). (Re)designing learning environments.
Edutopia, Fall, 3-22. Retrieved from ERIC database. (ED472267)
Dimmock, C. School design: a classificatory framework for a 21st-century approach to school
improvement. School Effectiveness and School Improvement, 13(2), 137-162.
Dimmock, C. & Walker, A. (2004). A new approach to strategic leadership: learningcentredness, connectivity and cultural context in school design. School Leadership &
Management, 24(1), 39-56.
Fielding, R. (2006). Lighting design for schools and universities in the 21 st Century.
PLDPlus. Retrieved from
www.designshare.com/articles/1/133/fielding_light-learn-color.pdf
Fitzroy, D. &. Reid, J. L. (1963). Acoustical Environment of School Buildings. New York:
Educational Facilities Labs, Inc.
Flesher, W. R., Braun, E. J., Caudill, W. W. & J. Clapp (1953). Guide for planning school
plants. Tennessee: National Council on Schoolhouse Construction.
Frazier, M. C. (2006). Day in, day out: classrooms can benefit from a properly installed,
calibrated and commissioned lighting system. American School & University, 79(4),
31-33. Retrieved from EBSCO database. (24269393)
Pile, J. F. & Friedmann, A. (1970). Interior design. New York: American Elsevier, Inc.
Grangaard, E. M. (1995). Color and light effects on learning. Washington, D.C.: Association
for Childhood Education International Study Conference.
www.journals.savap.org.pk

Copyright © 2013 SAVAP International

556

www.savap.org.pk

ISSN-L: 2223-9553, ISSN: 2223-9944

Part-II: Social Sciences and Humanities

Vol. 4 No. 4 July 2013

Halasz, H. (1986). Biological and health effects of electromagnetic (nonionizing) radiation.
Retrieved from ERIC database. (ED286762)
Harmon, D. B. (1951). The coordinated classroom. Grand Rapids, Michigan: US Department
of Health, Education & Welfare.
Hathaway, W. E. (1988). Educational facilities: Neutral with respect to learning and human
performance. CEFPI Journal, 26(4), 8-12.
Hernandez-Ramos, P. & De La Paz, S. (2009). Learning history in middle school by
designing multimedia in a project-based learning experience. Journal of Research on
Technology in Education, 42(2).
Holick, M. F. (1996). Vitamin D and bone health. Journal of Nutrition, 126(11).
Holzman, D. C. (2010). What’s in a color? The unique human effects of blue light. Environ
Health Perspectives 118: A22-A27. http://dx.doi.org/10.1289/ehp.118-a22
Imrie, R. & Hall, P. (2001). Inclusive design: Designing and developing accessible
environments. London: Spon Press.
Krimsky, J. S. (1982). A comparative study of the effects of matching and mismatching fourth
grade students with their learning style preferences for the environmental element of
light and their subsequent reading speed and accuracy scores. Doctoral Dissertation,
St. John's University, 1982.
Lehman, M. L. (2009). Philip Johnson on great architecture. Retrieved from
http://sensingarchitecture.com/1538/philip-johnson-on-great-architecture/
Lang, D. C. (2002). Teacher interactions within the physical environment: how teachers
alter their space and/or routines because of classroom character. Retrieved from
ERIC database. (ED472265)
Logan, H. H. (1969). Lighting techniques in architecture. Retrieved from ERIC database.
(ED037931)
Martel, L. (2012). Malillumination vs. posillumination: “malillumination” is to “light” as
“malnutrition” is to “food.” Retrieved from
http://www.fullspectrumsolutions.com/lighting_for_schools.shtml
McColl, S. L. & Veitch, J. A. Full-spectrum fluorescent lighting: a review of its effects on
physiology and health. National Research Council Canada. Retrieved from
www.nrc-cnrc.gc.ca/obj/irc/doc/pubs/nrcc43097/nrcc43097.pdf
Meesters, Y., Decker, V., Schlangen, L.J.M., Bos, E. & Ruiter, M. J. (2011). Low-intensity
blue-enriched white light (750 lux) and standard bright light (10 000 lux) are equally
effective in treating SAD. A randomized controlled study. BMC Psychiatry, 11(17).
Retrieved from http://www.biomedcentral.com/1471-244X/11/17
Monsef, P. (2002). A high-tech school with a down-home feel. The George Lucas Educational
Foundation (2002). (Re)designing learning environments. Edutopia, Fall, 3-22.
Retrieved from ERIC database. (ED472267)
Morrow, L. M. (1997). The literacy centre. Portland, Maine: Stenhouse Publishers.
Mukae, H. & M. Sato. (1992). The effect of color temperature of lighting sources on the
autonomic nervous system. Annals of Physiological Anthropology, 11, 533-538.
Naylor, C. (2010). 21st Century learning—widening the frame of focus and debate: a BCTF
research discussion paper. Vancouver, B.C.: British Columbia Teachers’ Federation.
Copyright © 2013 SAVAP International

www.savap.org.pk

www.journals.savap.org.pk

557

ISSN-L: 2223-9553, ISSN: 2223-9944

Vol. 4 No. 4 July 2013

Academic Research International

Nicklas, M. & Bailey, G. (1996). Analysis of the performance of students in daylit schools.
Retrieved from ERIC database. (ED458782)
Norris, J. H. (1979). Non-attending behaviors in first grade students under three fluorescent
lighting conditions. Dissertation Abstracts International, 40, 6232A
Ott, J. N. (1976). Influence of fluorescent lights on hyperactivity and learning disabilities.
Journal of Learning Disabilities, 9, 417-422.
Panasan, M. & Prasart, N. (2010). Learning outcomes of project-based and inquiry-based
learning activities. Journal of Social Sciences, 6(2), 251-255.
Partonen, T. & Lonnqvist, J. (2000). Bright light improves vitality and alleviates distress in
healthy people. Journal of Affective Disorders, 57, 55-61.
Pulay, A. (2010). Awareness of daylighting on student learning in an educational facility.
Thesis from the Architecture Program of the University of Nebraska. Paper 91.
Retrieved from www.digitalcommons.unl.edu/archthesis/91
Robinson, K. (2011). Out of our minds: learning to be brilliant. Westford, MA: Courier
Westford, Inc.
Roessingh, H. & Chambers, W. (2011). Project-based learning and pedagogy in teacher
preparation: staking out the theoretical mid-ground. International Journal of Teaching
and Learning in Higher Education, 23(1), 60-71.
Roman, H. T. (2009). A new classroom design challenge. Technology Teacher, 68(6), 34-35.
Retrieved from EBSCO database. (36852342)
Rutland, M. (2007). Art and design and design and technology: Is there creativity in the
designing? Design and Technology Education: An International Journal 14.1.
Roehampton, England: Roehampton University.
Sack-Min, J. (2007). Building the perfect school. American School Board Journal, 194(10),
16-21. Retrieved from EBSCO database. (26481176)
Sampson, F. K. (1970). Contrast rendition in school lighting. Washington, D.C.: Ford
Foundation.
Sasson, D. (2007). How the color of a classroom can affect students. Retrieved from
http://doritsasson.suite101.com/colors-and-learning-a19816
Schneider, M. (2003). Linking school facility conditions to teacher satisfaction and success.
Retrieved from ERIC database. (ED480552)
Seaborne, M. (1971). Primary school design. London: Routledge Press.
Singel, R. J. (1969). Planning the learning environment. Madison, Wisconsin: Madison
Public Schools, Building Services Division.
Sinofsky, E. R. & Knirck, F. G. (1981). Choose the right color for your learning style.
Instructional Innovator, 26(3), 17-19.
Spreiregen, P. D. (1965). Urban design: the architecture of towns and cities. New York:
McGraw-Hill Book Company.
Stone, N. J. (2001). Designing effective study environments. Journal of Environmental
Psychology, 21, 179-190. doi: 10.1006/jevp.2000.0193
Tanner, C. & Langford, A. (2003). The importance of interior design elements as they relate
to student outcomes. Retrieved from ERIC database. (ED478177)
www.journals.savap.org.pk

Copyright © 2013 SAVAP International

558

www.savap.org.pk

ISSN-L: 2223-9553, ISSN: 2223-9944

Part-II: Social Sciences and Humanities

Vol. 4 No. 4 July 2013

The 21st Century Learning Initiative. (1994). “Schools” in the future: What has to change
and why. Retrieved from http://www.21learn.org/site/wp-content/uploads/Schools-inthe-Future-April-2010.pdf
Tzu, L. (2003). Tao Te Ching. (Johnathon Star, Trans.). New York: Penguin.
U. S. Department of Energy, Rebuild America EnergySmart Schools Program. (2000).
National best practices manual for building high performance schools. Washington,
D.C.: U.S. Department of Energy.
Valenti, M. (2003). Creating the classroom of the future. The Sextant Group. Retrieved from
www.thesextantgroup.com/trueNorth/pdf/v3i4.pdf
Watt Stopper, Inc. (2002). Lighting control best practices guide: Schools. Retrieved from
ERIC database. (ED475977)
Waldecker, M. (2005). High class: a holistic approach to selecting furniture, lighting, sound
barriers and other equipment can provide students and teachers the best opportunity to
reach their potential. American School & University, 78(2), 30-33. Retrieved from
EBSCO database. (18717585)
Weisberg, M. (1993). Ergonomic guidelines for designing effective and healthy learning
environments for interactive technologies. Retrieved from ERIC database.
(ED432127)
Wohlfarth, H. (1986). Colour and light effects on students’ achievement, behaviour and
physiology. Retrieved from ERIC database. (ED272312)
Winterbottom, M. & A. Wilkins (2009). Lighting and discomfort in the classroom. Journal
of Environmental Psychology, 29(1), 63-75. doi: 10.1016/j.jenvp.2008.11.007
Young, E., Green, H.A., Roehrich-Patrick, L., Joseph, L. & Gibson, T. (2003). Do K-12
school facilities affect education outcomes? Retrieved from ERIC database.
(ED479494)

Copyright © 2013 SAVAP International

www.savap.org.pk

www.journals.savap.org.pk

559

