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ABSTRACT 

The purpose of this study was to implement a contingent rewards system to reduce the number of 

improper verbalizations made by two special education high school students. The effectiveness of the 

intervention was examined in an ABAB design. The participants were two; eighth grade males with 

learning disabilities. The study was conducted in a middle school resource room in a rural school 

district. The behavior measured was the number of inappropriate verbalizations. An in appropriate 

verbalization was defined as any verbalization during classwork that was out of turn, without being 

called upon, or disruptive to the rest of the class or teachers. Also, yelling, shouting, swearing, or 

repeated use of a teacher or teacher’s aide’s name were marked as improper verbalizations. Our 

results indicated a reduction in the number of improper verbalizations through the use of the 

contingent rewards system. The number of improper verbalizations increased during a brief return to 

baseline.  The benefits of employing this procedure to reduce the number of inappropriate 

verbalizations were discussed. 
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INTRODUCTION 

The use of positive consequences is the most widely applied principle behavior analysis (Cooper, 

Heron, & Heward, 2007; Northup, Vollmer, & Serrett, 1993). Often times, problem behaviors, 

including those that are disruptive within the classroom occur in order for students to gain social 

positive reinforcement (Alberto & Troutman, 2008; Cooper, Heron, & Heward, 2007; Thomas, 

Becker, & Armstrong, 1968). The use of positive consequences remains important in both the increase 

of desired behaviors or decease of problem behaviors has been suggested as a non-aversive alternative 

to response cost or time out to manage classroom behaviors (Alberto & Troutman, 2008; Copper et 

al., 2007; Homer, Dunlap, Koegel, Carr, Sailor, Anderson, et al., 1990; Martens, Witt, Elliott, & 

Darveaux, 1985; Witt & Robins, 1985).  In addition, educators view and rate the use of positive 

classroom procedures highly (Dietz & Repp, 1973; Witt & Martens, 1983, 1984).   

A learning disability is a neurological disorder; it is a learning disability that results from a difference 

in the way a brain develops (Swanson, Harris, & Graham, 2006). Many times students with learning 

disabilities have issues with social behaviors (Heward, 2009).  These students may act out as a way of 

                                                        
∗

 Requests for reprints should be sent to Evan T. Anderson, Department of Special Education, Gonzaga University, Spokane, 
WA 99258-0025 or via email at eanderson@zagmail.gonzaga.edu or mclaughlin@gonzaga.edu. 


